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FOREWORD

Both the Association of California School Administrators
and the ERIC Clearinghouse on Educational Management are
" pleased to cooperate in producing the School Management
Digest, a series of reports designed to offer educaticnal leaders
_essential information on a wide range of critical concerns in
" education. : :
At a time when decisions in education must be made on the
. basis of increasingly complex information, the Dsgest provides
school administrators with concise, readable analyses of the
most important trends in schools today, as well as points up the
practical implications of major research findings.

By special cooperative arrangement, the series draws on the
extensive research facilities and expertise of the ERIC
Clearinghouse on: Educational Management. The titles in the
series were planned and” developed cooperatively by both
organizations. Utilizing the resources of the ERIC network, the
Cleasinghouse is responsible for researching the topics and
preparing the copy for publication by ACSA. ,

The authors of this report, Nan Ceppock and Norman
Hale, were commissioned by the Clearinghouse as research
analysts 2nd writers. - '

William Cunningham - Philip K. Piele

Executive Director : Director

ACSA | ERIC/CEM
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" INTRODUCTION: o
* THE MIDDLE SCHOOL PUPlL S

-

Interviewer: If there were one thing about this school you
could change, what woulid it be?

First Pupil: The teachers arc good. but sometimes they
forget how smart they are and how dumb we are. | would like
to ha e shorter units so ! could leamn it all.

Second Pupil: Nothing really needs changing. | just want
to get rid of these bugs. We tried keeping the windows and
doors shut, but it got hot. Bugs g0t in the cookies in home ec.

Selections from Weber. “The Grassroots:
Interviews with Middle School Students”

One pupil talks about the quality of teaching, while the
next complains of insects in the cookie jar. This disparity in
maturational levels points up the difficulty of identifying a
“typical transescent.” It was Donald Eickhorn who, in the early
sixties, coined the term transescnce to describe the transi-

- tional period between childhood and adolescence. Others have

called these transmonal youth “emergmg adolescents,” “in-

between-agers,” “children-in-the-middle,” “preadolescents,"™

and “early adolescents.” l
However they are labeled, they are a most heterogeneous

group with respect to physical, intellectual, and emotional

uevelopment :

Note the following additional lllustrano'xs from Weber’s
interviews: One student likes to do experiments “to see if the
books are right,” while another likes to “learn new words and
surprise my father. He thinks I'm dumb.” If he could study .
something not_presently offered in his school, one boy -

_ requested “football. We don’t play it here, I mean the real

kind. I want to play like Roosevelt Grier and need to get started
now.” ‘More altruistic motives were expressed by two other
students who requested “sewing—to make clothes for my
sisters and brothers when 1 grow up,” and “health. My baby
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' sister died, and I don’t want no one else in the family to.”
~ While educators recognize the wide range of individual
differences among emerging adolescents, they usually end up

relying on some artificial means of categorizing them. The -

most common divisions are according to grade and/or age
level. The middle school range covers grades four through nine
and ages nine through fifteen. But it is most often limited to
grades five or six through eight, or ten- to fourteen-year-olds.
Throughout this paper, the students themselves are the
center of attention. Recurrent themes inciude individual
attention and continuous progress up the “school ladder.”



" HISTORICAL ROOTS
AND PRESENT TRENDS -

_ The middle school—an institution designed expressly to
serve the needs of intermediate pupils—is one of the major
educational innovations of the past two decades. Although the
first official middle school was founded in Bay City, Michigan,
in 1950, it was not until the late fifties and early sixties that a
true middle school movement began to take hold. As noted by
Lounsbury and Vars, some iniermediate schools were desig-
nated “middle schools™ forty years ago, but a “middle school
philcsophy” did not emerge until the fifties.

- History of Intermediate Education

Despite the relatively recent birtlr of middle schools, their
history is actually that of intermediate education in general.
One way of looking at this history is the cyclical view, which
sees the same pattern repeated over and over. Lounsbury and

- Vars, for example, see the emphasis in intermediate education
in this century alternating between academic and progressive
poles; the junior high has gone through periods of each, and .
the middle school movement marks the swing back to the
progressive.

Another view looks at specific events or individuals as'the
impetus for the pamcular path intermediate education has
taken. The person usually held responsible for the birth, of
intermediate education is G. Stanley Hall, who in 1904
“contributed to the already notable problems of elementary and
secondary education by suggesting that there was an adoles-
cent age requiring its own in-between level of schooling. Hall
defined the childhood period as gradually terminating at the .
end of the twelfth year, with the transition to adolescence
beginning at that point. Although many educators dlsagreed

. with Hall's identification of three rather than two periods of

growth and development they often had their own reasons for
]

\
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seelting to implement an intermediate educational level.. And
Hal! previded them wuh ready _,Jsuﬁcaaon

The resulting institution was the junior high school. In its
early years the new intermediate school received its greatest
push, accerding to Ball, from universities, advocates of voca-
tional education, an educational community faced with over-
crowding, 2nd teachers wanting new and improved facilities.
To these sources of impetus for reorganization, Lounsbury and
Vars add three more groups. Public school educators support-
ed the junior high as a means of bridging the gap between
elementary and secondary programs and hoped to make
schooling more relevant to daily life through the earlier intro-
duction of vocational education. Civic and government leaders
saw the junior high as a possible solution to the societal prob-
lem of “Americanizing” immigrants. And taxpayers hoped to-
save money by cutting down the large numbers of repeating
students. :

Following World War I such admlmstrauve factors as the
need for new school buildings to relieve overcrowding (why not
an intermediate school?) entered the picture. Odetola and’
others suggest that junior thh schools were instituted to extend -
secondary education downward to students who -ended their
formal education at the minimum legal age. A junior high
would at least expose them to some measure of the secondary
school experience. In short, by 1930 nearly half of all secon-
dary pupils were attending reorganized schools.

Subsequent educational developments are summarized by
Eichhorn (1972). The most significant was the belief that chil-
" dren at all ages were mafurfng faster intellectually, socially,
emotionally, and personally ; than in the thirties and forties.
This belief contributed to the pressure brought to bear in some
"cases to put the ninth grade bi!ck in the high school.

, Today, Lounsbury and Vars estimate, 80 percent of Ameri-
can youth go through some 'sort of intermediate school. As
néGted earlier; since midcentury the trend has been toward
middle schools. Many of tl'r purposes behind the middle
school movement ars i_-er.‘.cal with those behind the earlier
innovations in intermediate education. Again, concerns over

11
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bridging the gap, overcrowding, and the growth characteristics

* of adolescents and preadolescents are cited by various authors
as reasons for 2 new kind of intermediate educational recrgani-
zation. Also mentioned are desegregation, curricular innova-
tions, the bandwagon effect, and inability to pass school
budgets.

Patterns of Ofgamzatlon

F'gures from 1968 through 1974, listed in table 1, re\eal
the relative growth of different types of middle school
organizations. Preferences for an organizational pattern that
includes grades six through eight were noted in 1968. Subse-
quent surveys indicated a continuation of this trend, with this .
organization gaining while the pattern of grades five through
eight declined proportionately.

It is important to note differences in definitions for each
study. The 1963 figures define a middle school as one that.
“combines into one organization and facility certain school
years usually 5 through 8.” The 1970 and 1974 surveys charac-
terize the middle school as generally consisting of “grades 4
through 8 with at least two but not more than thrze grades
including 6 and 7or 7 and 8.™

\

. \‘\
Table 1
“Types of Middle School Organization

Year of Survey . 1968 1970 1974

Number of Middle Schools _ 1,101 2,298 3,728
Grade Partterns '
6-8 , 60.09% - 58.2% ' 60.0%
5-8 97.39" 25.49% . 23.4%
18 7.39 6.1% 6.6%
5.7 o v 2.7% 2.5% 3.8%

' Source: Data from the three surveys are quoted by M. F. Compton
(1976): 1968 from Alexander, 1870 from Kealy, and 1974 from M F

L Compton(1976)

12 "



A Slowing Trend

" The middle school movement apparently has slowed down
" somewhat. since 1968, when Alexander observed that the
number of mlddle schools had doubled every other year since
~1962. One thing is clear, however as Gatewood and Dilg note:
“In terms of nurubers and recogmtlon the middle school has’
arrived. From its inodest beginnings in the early 1950's and
196C's through its incredible growth in numbers in the mid-

"and later 60's and the ea1.ly 70's, th- as been
one of the remarkable phenomen. 1cation.
Only in the past two years or so h n Zinthe
‘increase in numbers of middle sciio.. .ve grown at'a

geometnc rate every two years since 1965.”

" Surveys of the middle school are largely tentative because
we are dealing with an innovative educational concept. Until
1950 that concept was unknown. The appearance of a decline
in the rate of middle-school growth is due in part to the gradual
narrowing and: refining of the definition. ‘Although’ ‘there i
\now grea%er consensus regardlng the primary ajms of middle
O \schools than there was in the initial stages of the movement
' ch issues as organlzatlonal bases, curricula, and teachlng
- methods are still v1gorously debated. o ’ .
With-only a» little over a: decade behind -it, thé mlddle' .
_school movement .is certainly not ready for a comprehenswe

+ historical _tudy. Nor can.its success or fallure be fairly judged
yet. But its rapid growth over the past several years demands ~
some sort.of progress report, as well as indications of how
present efforts to educate emerglng adolescents might be: -
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THE MIDDLE SCHOOL PHILOSOPHY

s1ta

Although many middle schools continue to emphasize age
and/or grade levels, most middle schocl advocates subscribe to
a “middie school philosophy.” Inherent in this philosophy is the .
"+ recognition that these students vary widely in their stages ‘of
physncal cogmtlve, and affective development. A specnal
., school is needed to meet the unique requlrements of these
transmonal youth.

Student Growth Characteristics

Whilé the developmental approach is also a pa: . the
junior high rationale, it has received renewed emphasis in the
middle school movement.* In fact, Eichhorn (1972) feels that
“there is only one middle school differentiation, and that is the.
development,al umqueness of its student clientele; there. are”
dnfferent levels of physical, mental, and social development.” '

" Moss (November 1971) decries the formation of middle -
schools for such reasons;as overcrowding and bandwagoning -
but thinks there is plenty of justification for implementing
- middle schools based on the growth characteristics of children. - =

c Between them, Eichhorn and Moss define the two bases of the :
developmental argdment——early ‘maturation and multilevel™
variance. N .

Not everyone agrees with the developmental rationale. .
Lounsbury -and Vars, for example, voice the belief that “a "o
smoke screen of rhetoric about the educatnonal social or ’

o psycholog)cal advantages . . . arguments that simply do ot
" hold up under analysis™ too ‘often hide the real reasons for o
- mtddle school 1mplementatlon : "
The early maturation- hypothesis is based on studnes of -

physical, mtellectual and personahty development, swhlch

o o *Kagan's contnbunon to the; special middle school issue of Nattonal'
Elementary Principal provides an interesting and knowlcdgcablc discussion - -
of adolcsccnt psychology which is not dealt with in this paper.

O
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-+ _cant differences in IQs or academic achievement between sixth -
AT

than they are like puplls from the fourth grade down. Evidence

of the transescent’s physical, intellectual, and personallty'

changes causes M. F. Compton (1972) also to endorse this view.

" Davis notes that Havighurst, Mead, and Wattenberg have ali

vouched for earlier adolescence among today's youth. Earlier

. peer culture influence, cited by Smith, also supports this view.
Behind the second part of the developmental rationale is

the realization that people mature on different timetables, and

show that sixth (and possibly fifth) graders are in the transi-
* tional rather than the childhood period. Or as Ball puts it,
fifth and sixth graders are more like seventh and eighth graders

‘that the variance among Tevels of physical, cognitive, and -

emotional maturation is most pronounced among transescents.

Compton, for instance, su¢ nine components for middle
schools, based on her ¢! " t, from day to day, ten-to
fourteen-year- olds d.. wit aeir total. group, -sexual
. groups, and even thewciv. . herefore the middle school

“program ought to be designed with their different and amblva-
" lent natures in mind.

Opinions vary on the particular. characteristics of age: and
grade -level groups within the intermediate range. Some debate
the elementary/middle school line of démarcation as it relates
to fiftk and sixth graders or ten- and eleven- ygar~olds Moss
feels that fifth graders “resemble children ‘more than they
resemble early adolescents”; thus * elementary school educators

“ should definitely questron movrng g them to a unit supposedly

' exlstmg for éarly adolescents.” He notes that a majority. of

pnncrpals still favor keeping ten- year‘olds in elementary
schools. :
Moss cites Gllssmeyers finding that there were no signifi-

. graders in elementary and middle schools. Both researchers
conclude that—at least for this age group—there is no viable
basis for assigning overall super‘idflty to either type of organiza-

’

tion or groupmg arrangement . "

~ On the other hand, Ball’compared sixth graders m an

elementary school with those in a middle school on criteria of
(a) interaction between teacher and student and (b) educa-

N
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tional output. He found that while/neithéer type of sthool was._

“'‘more effective when examining their total scores, there were
#. " differences in individual variables. Razzell .insists that the
 variance in abilities and skills of eleven-year-olds being

promoted' from primary to secondary grades warrants cur-
riculum planning based on concern for the individual rather
than on the type of institution in which learning takes place.

Although Moss éxplicitly favors the placement of eleven-

_ ...year-olds in middle schools because of earlier onset of puberty,

he ‘pauses to raise certain questions for those considering a
middle school for ages eleven through fourteen. “If the pur-
poses and programs of the middle school reflect attention to

. the growth characteristics of 11- to 14-year-olds, [we] should be.
favorably inclined toward them,” Moss concludes, but if not,
then either the school should be transformed or tlie students
returned to ! Ton school. ~ .

Ga: ns, observes tha; sixth grade: . are
closer to scventh than to fifth graders in social and physical
maturity and in opposité sex choices, and that ninth graders
are more compatible with te'mh'graders. Eichhorn (1972)

~ criticizes the emphasis on grade level and vertical organization, -

though he realizes that these have been .major forces in the
. evolution of the middle school. ‘Both junior high and middle
schools have claimed to bridge the elementary/secondary gap, '
but in practice they have been “one:step. lower. than high
“s¢hool,” Eichhorn comments. Now' they are beginning to. be
thought of as “one step higher than elementary.” '

Reforming the Ju\n'ior‘ ,HE:gh Schoo!

In light of all the. other reasons for seeking a.new type of
_ntermedia:e educaiional’organiza{ion; it may seem surprising
that the st frequently mentioned is dissatisfaction with tf.-
vjuniof high school. Many middle school proponerits consici:-
the juni~r high school so hopelessly flawed that it either is, or
“should e, approaching extinction. Some even speak. of tr-
‘middle thool primarily as “what the junior high is not.”
Eichhorn’s, view, howevgr, is less extreme and at the sam-<
time an accurate statement of the chief criticism of _junior

“t
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“Many ‘excellent junior high’ schools are to be found -
'.throughout the nation; but too many, especially since the
1950's; have sought to be, and truly have been, merely_a__.___
‘junior’ to the high school.”

Numerous writers criticize junior highs for being miniature
copies of secondary schools. From both instructional and extra-
curricular standpoints, these “junior senior hlghs focus on .
what' will happen later—not now—to the student. As
McQueen notes, the educational program is not specifically
designed and relevant for the in-between youngster, and
outside activities consist of such things as marching bands,
cheerleading, and interscholastic sports. The list of retated
charffes leveled at the junior hlgh school is long.

" Perhaps the most interesting criticisms are two mentioned
by McQueen. She repeats complaints that the junior high has
forfeited its original goals to solve administrative problems
such_ as ‘overcrowding. Also. *\¢ maintains that- those goals
were not well planned i: .ue first place but were developed as
“an expedient to correct weaknesses in the 8-4 plan Thc allega-
;tions are interesting for two reasorz. i

. First, the practice of reorgamzmg for admmlstratlve rather
«  than educational reasons is more true of middle schqols thanof

junior hlghs, according to Gatewood. Second, although the

* charge of ill- CODCC]VCd or poorly rationalized goals may provide

a convenient excuse for ﬁndmg fault with the Jumor hlgh

concept, the "act remains that the mzddle school phllosophy is

in many wa; ideutical to that of tke junior high. ‘Moreover,

. most “junior zig# flaws” are not excluswe to that'type of inter-
mediate organization. S » /

~ Not everywne has jumped on the mlddle school band-

wagon. The jumir high has much to recommehd it, and junior .

high schools conttinue: to emerge alongside middle schools. The

placement of ‘fifth .3 sixth graders with older students . .
is*questioned thy Bar _chin, while both Jennings and Popper
favor junior hig'® . -r middle schools{see Baruchin; Jennings, =" "

and Popper - ... November 1971]). Lounsbury and Vars
" note that “t; janior high school has served rather well asa .
pilot school fo - edncational innovations, such’as core curricu-

1
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0 lum- and “team 'teé_cvhiﬁ'g'i"’.f(ahd'”i’t?}fz‘fs@-enjoyc’dﬂ'tr'eméndous‘*-‘
. suiccess in terms of administrative, organization.”Moreover, .-
' theyadd, it is hardly surprising that the junior high “has failed- - .
" to implement broadly the full aspirations of its supporters . . .

in view of the fantastic claims made by some . .. advocates.”
L ” : - {

A Synthesis of érograms

While the middle school program was originally conceived

as an alternative to a flawed junior high school, many observers

' see great similarities between them. Chiara and Johnson cite a
number of negative characteristics:

s No definite pattern of grade organization (options include
5'8,5-9, 6-8, 6:9, 7-8, 8) '

e FEstablishment for the wrong reasons, l}lal is, other than to

. develop programs specifically designed to meet the needs of
the students they are-set up to serve o

‘& Lack of unity of pu.rpO'SC ;m'd‘innovative programs to mcet

~ the needs of both a changing eariy, adolescent and a chang- .
ing world (for example, middle school instructional ‘pro- . ®
grams in grades szven through nine are comparable to thuse

in junior highs, an‘d grades five and six are still segregated
in the new middle school organization and given a repeat

! performance of the traditional elementary programs)
. :I:hey afe ignored l‘iy teacher cdu‘cati)oxi institutions
* x Among the positive: _c’ha.racteristicé they share are the oppor-
tunity to develop innovative programs that meétithe needs of
this divergent age group and the opportunity to break the tra-
‘fiitiona‘l p'gatterng otg:éécpher cduéatiI:)?). T
Despite alleged- differences. between middle schools and
. junior Highs, Lounsbury and Vars rg’pértﬂ"‘ver,y__ few significant .
differences revealed 'so far between junior highs and-niddle
) schools” in various'surveys. In one study, Gatewood and’
. Walker matched 138 jurior highs and 138 middle schobls.
"% “They found most of the organizational structures and instruc- -
™ tional processes O'{b(‘)ﬁl school types to be similar to preceding
pr(;)_grams' and organlizat'ions' for the intermediate school years.’
In another;survey, Davis used eight criteria to test the claimed -
-advantages for middle schools with observations of actual. -

¥ /

' bractice. His study yielded no deﬁhitg conclusions regaiding
- g o oL
. L. . " LA . ' .

ki L. o . ) '
e oo
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5 Ih a Dade County, Florida, study of three j Jumor highs and .

" one middle school, Trauschke and Mooney tested hypotheses
~ stating the superiority of middle school students in achieve- -

ment tests, attendance, attitudes toward school, and self-

~ concept. Only in the areas of attendance and attitude was the

i

middle school found superior. "As a whole,” Doob reports, the

“surveys and questionnaires surzmarized in her research brief

“da not strongly support the claims of middle school advocates
or critics. In each area, findings vary widely.”
. Based on his ‘own study and another of broader scope,

g Gatewood draws four conclusions about the middle school. In

terms of ‘educational programs and-practices, existing middle
schools and junior highs have been found generally to be more
similar than different. Some differences exist in thinking and
philosophy ‘between the two schools, but not necessarily in
practice. Implementauon of the middle school concept, either

' by middle schools or Jumor highs, efi3ts more in the ideal than

" in reality. Fmally, there is no definitive answer on whether a
. middle school or a junior high grade/age organizational struc-

" ture is more desxrable in terms of physxologlcal and socwloglcal

grouping.

While the similarity of the mld(ﬂe .school to the present
junior high school is deplored by some people, the likenesses
are not.cause for alarm ‘It is true in some cases that middle
schools, instead of represenung a totzlly new program, retain
many of the weaknesses of the junior hrgh§ and are similar to .

-them.

~ On the other ha}nd, the similarity between orograrxns can'be
interpreted in a more optimistic way. In many instances :
middle schools and junior highs.are similar because the junior

high school has been changing ‘along with the middle school. _
The junior high, in fact, has adopted many of the innovations
pioneered by the middle sciool movement. It is not so obvious
that ‘middle schools are being perverted to the old procedures

. of the _]umor high school.. Perhaps phllosophy and practice are

drawmg both kinds of schools into a middl¢-area where it
becomes dlfﬁcult to define elther a purely tradmonal _]umor

‘I



hlgb school ora completely innovative middle school.”
" “With the greatest growth of the middle school over, it seems -

: nhhkely that middle schools will completely replace the junior
_high. However, the middle school philosophy and curriculum

rationales have served in themselves as an important call to
reevaluate intermediate educational programs; this concern
for reevaluation has benefitted the jtinio_r high school. Eich-
horn (1978) observes that the movement has “prompted a
reconsideration of the purpose and programis for the transes- -

cent learner.” It has “pioneered organization and learning .

strategies” and focused the attention of universities, boards of
education, and the public on the problems of the education of
middle-school-age students.

Both Eichhorn and Gatewood concur that educators have

. been wasting time and resources trying to resolve the unudle

school/jun.  ™igh controversy, when they ‘should be putting
primary em:p.asis- on the development of an educational
program consistent with the diverse needs of the emerging
adolescents. Both would agree with Lounsbury and. Vars that a

fresh approach to the goals for schools—however they are

orgamzed— and for adolescents — whatever they are called —is
needed: “Chnly’ the passage cf time will reveal how much .

"funhcr the middlé school will r=trace the junior high cycle. But, -

__it seems certain that it ‘will be o less influenced by the varied
‘realities of school size, pupll povulation, and exxstmg bulldmgs
_ than was the j Jumor high school beforeit.” .

13



THE MIDDLE SCHOOL PROGRAM™

Despite the robustness and the seeming solidarity of the
middle school movement, there is really little agreement about
the specific form a program should tzke. The actual middle
school program, assembled by bits and pieces, is often very
eclectic. In order to simplify the discussion, this chapter dis-
tinguishes between general notions of ¢ -icular theory and
specific curricular practices. lhe first port discusses three
different curricula. The second part of the chapter takes up a
discussion of some’ of the iinovative classroom organization

" and teaching practices that have become almost syncrvmous
_ with the middle school movement. '

- Curricular Ttuzory

Because middle school curricular thedry is still not-
absolutely defined, we observe many schools with radically
different programs calling’ ‘themselves middle schools. In fact,
the ideal curriculum of the middle School is as elusive as its
_ideal age/ grade organization. Toepfer argues that this variety
is a virtue, since a good middle school should always be organ-
ized in light of local student and community needs. | :

. To some extent, middle schools are affected by local situa-
tions and acquire a special ﬂavor But -on the most general
level, we can isolate some charactensucs that define the middle
school program. Perhaps the most important. characteristic is -
its continuing mnovanveness and its willingness to experiment
with'new methods and new orgamzatlonal structures, Its goal is
‘tb, create -a relévant program to raeet the unique needs of -
middle-school- -age. children in ‘terms of their intellectiial,
social, and physical abllmes without adoptmg Jumor -sized.
versions of high school programs.

The middle school program tends to ‘e lea:mer-orlented as
opposed to bexng subject-oriented like the high school
program The ‘curriculum. récognizes the great differences ..,

s
7
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am ng’transescen""l"famers by providing for self-defined goals, -
duahzed programs, and independent rates and areas: of

acr:ordmg to Curtis and Bidwell, are personalization, synthesis,

© o and” exploration. Georglady, and Romano define-the middle

" "school -as being ¢k i »d by team teaching, wulti-
material appro. .. flexible schedules, an
priate social expe ... o

These are elusive goe », . th 2y are pursued under a

variety of programs with a varicty of methods. For the sake of .
convenience, we will first discuss three very general kinds of
curricula found in various middle schools. Later in this
chapter, we will examine teaching methods, scheduling, and
. other more specific aspects of curriculum. In actual practlce,
no distinct line can be drawn between kinds of curricula, just
-as one cannot really separate a curriculum from the means by
which it-is implemented. All we can do here is 1dent1fy some
constants in the middle school curriculum. (This paper does
not. discuss materiil written on speclﬁc course proposals. -
Several papers that discuss programs in science, lanouaqe
studies, home economics, and the humanmes are hsted in the
blbhography )

Concept»Based Currqculum

In its atterhpts to mtegrate and syntheslze knowledge, the
mnddle school moves away from teaching by subject matter or -
discipline to teaching by concepts In this kind of cuzriculum,
.the empbhasis is on presenting an mterdlscnplmary cluster of
related subjects. A :

- DiVirgilio (1974) argues that the middle schools have a
curriculum vacuum in exactly this area. Many of them insist on
teach!ng single subjects and do not encourage the best use of
interdisciplinary teaching. Elsewhere DiVirgilio (1972) attacks
the middle school curriculum' that uses tradmonal subject
.- matter dnsclplmes. maintains the same internal ofgamzatlon
“within grades as exists for their elementary and junior high

“counterparts, emphasizes * exploratory “programs, and devotes N

core-type blécks of time to sub_]ect -oriented areas like Enghsh

\

dy. The key concepts’ of the middle school curriculum, .




2o ccordmg to Dxerglho, a gcod mlddle school uses 1ts
cumculum ‘content to develop all aspects of thé human belng

He concludes that the “best curriculum for the preadolescent is
not necessarily that which someone determines will prepare .
him for high school but one that will commence where he is an
individual learner.” However, he is opposed to many practices

in the-middle school such as numerous electives and minicourses
that so often result in “‘a smattering of a lot of nothingness.”

lndlwduahzed Curnculum

Indxv1duallzed learning is one of the favorite’ suggestlons for
middle school curricula. There are many variations for'middle .—
E * school curricila. Theré are many variations among individual-
~ ized programs, but the common deniominator i is their focus on
prov1d1ng individualized instruction to suit the personal
learmng style of each pupil. N v
Krauzner and Mannies discuss an individualized learning " .
. program’ that stresses interaction, researching, thinking,
; spealung, and writing skills. Their curriculym, like. DiVirgilio's,
is concept-oriented rather than sub_]ect onented Kinds of
« activities _include: directed studles minicourses, individual
studies, and pupil-directed projects. The. amount of structure-
or freedom of choice allowed the pupil in each activity varies in
accordance with the degree. of development in the.student’s -
" initeraction skills. Some students seem to need, and feel more i
' comfortable in, a structured classroom with a single teacher. |
' Others can work in small groups on, lnterdxsclphnary prOJects R
- The most advanced ‘and mature students are allowed to engage
% in 1ndependent reading and wntlng Projects and to progress at
their own pace. * '
Accerding to Kratzner and Mannl.es the school’s role isone
of "“tea¢hing pupils those skills which are crucial to the B
-solvmg process. * The' ability to -cope with. change
must be\the outcome. of today s education. A similar program ..
is the Intensified Learning Plan (ILP) described by Evans. In
this,program’ the school year is organlzed into trimesters and
* students concentrate.on fewer subjects for longer daily perlods

- 23
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Upper Midwest

that call themselves mlddle schools ad?

Gdl‘lIOﬂal CUI'I’ICJHB v
: Not.all school

found commonly n the junior high school. In.a 19 survey

Costantino comp red three middle schools and three junior -
‘highs in Pennsylvania. In 60 percent of the classes he analyzed
" the curnculum was derived from a single textb00k “Classesin

both' types of schools were, overall, teacher-controlléd and
grouped homoge eously.” In a survey of ‘middle schools'in the
]Srnks and others/drscovered that a high

percentage of the middle schools. surveyed were orgamzed by

" department. Tradtti{)nal courses in language arts ‘math, social

" studies, and scx;ence and physical educatlon/were required at
" virtually 100  perd ent of the schools. On the’ other hand, articles

and surv ys sho that numerous schools calling themselves
junior highs have adopted many of the programs pioneered by

programs utilizing continuous progress. plans, skill groupings,

/ and individualized ihstruction in math and science at as many'
'junior hlghs as rmddle schools. oo

, CareerGundance '

Vocational counsehng in the mlddle school is part .of the

theoretical swing in education back to the practical, to the . . ¢’
; “real world.” W,hl]e career guidantce cannot actually be called :
"~ a curriculum, " it bulks so. large in, the-intermediate school

program that it deserves some attention.

, radlcal view toward the breaking up of the subject (;21 ation |

|

-the 1hiddle schdol For example; “Hunt and Jones discovered .

‘A frequent criticism of vocational gurdance at the elemieni-

_tary and middle school levels is that students are too young.
-Why should they be pushed into career choices prematurely?

Robefts "answers this objection by emphasnzrng that ‘what
should be offered is exposure to occupations, not specrﬁc direc-

-

!“"" o

I
|

- tions in’ choosing orie: “Young. children can be aware of the -
‘idea of work or specific occupations and still grow up being
. full-time chtldren without risking a career choice at the tender’

age ‘of nine.” Roberts endorses the basic objectives of a model _

proposed by Bank: for- students teachers parents ‘and the

communlty




to: provide Tole models the chid can identity with,’
thus aiding in development and unplementauon of
l’usself-,concept e

-® to provide adequate opportunities for contmued
K expanstorrofthe child’s VUCKtTOTYal homons

7 @ to assist the child i in developmg appropnate attitudes
‘toward work -~ . S o

® to provide opportumtles for expanslon of the chlld s
vocational vecabulary

'

Opponents of intermediate vocational guidance afg{xe that
it takes away time from education. To this, Roberts and other
.. writers respond that vocational guxdance is not"inconsistent
e ‘with'the goals of ‘general-education. On the contrary, it can be
.~ a prime vehicle for achieving proﬁr:lency, ability, and com- =
mand by provtdmg learning experlences ‘involving motivation, - ' /
N critical thinking, decision- makmg, self- awareness, self- evalua- " .
. tion, and self-dlrecglon . - ’ ~ / “
" The career’ guldance program is one area Whlch the . .
mlddle school can adapt programs~that spri )g’{)rr/) and serve * CL
“the logal community.-In fact, in this respéct the middle school
- program seems ideal to serve the ) of career gmdance Ina
-~ program jin Connecucut (Gaghardl) and .another in' St. Louis -
(Foster Faith, and oth fs), the commumty is mvolved exten-
sively,, Local: professmnals speak to schiool groups and students ,
- take ﬁcld trips to.local job sites, talk with workers on thé job, . “
view ﬁlms slidesi'and léarn the language of the adult working . -
world In the’ Cornecncut program,’ students investigate
career clusters” via an’ 1nterdlsc1plmary method. Students do-
not: mvestlgate smgIe Jobs but rather they leam how an area of
‘workor professioh requires many. people w1th dlfferent job &
skllls and talents. =~ .- - co -

'Many people advocate career educauon and vocauonal S
counselmg as a ‘solution .to the. problems- of preparing dis- -
advantaged youth fora useful ‘place in'society. Two vocational-

E occupatlonal guldance/ institutes sponsoréed by the Ford
~ Foundation in 1969 and 1971.sought to provide optlmum'
career development for the urban middle school child. The

5. .
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inistitiites' were conducted joijtly by the Department of. Labor:
and the N atxonal Alhance of. Busmessmen and their ohjectrves
-were . commendable But care should be taken m sﬂ“cﬁ

the world of work should recewe full unbrased treatment wuh \ .
both white- dﬂd blue- ollar Jobs treated realrstrcally o r -

. : CurncdlarPractlces o ‘ T

) Whrle currlcular theory is often difficult to pin doJJn -the

T mlddle school has instituted some definite curricular. pﬂactrces

’ "that'can be more easily discussed. Again, as with currrcular _
theory,, these innovations appear in various comblnatrons in .
! different - middle schools and have been adopted byi many
junior high. schools as well. We will discuss these innovations
1 under - three ‘headings: innovations in classroom -te chrng,
mnovatrons in scheduling and building organization, and
1nnovatlons in the hbrary and medla support the mlddle, sch

T :

'requrres : . _\
. : . . ‘ . /i; . .
. | Teaching Methods . ' » R -
\ SNt -
One of the miost basic goals in middle schoo heoryisto . =

break down the “traditional, one- classroo eac -
.approach to, 1nstmctlpn To observers like, . 1V1rg1ho {1974)
| ohe teacher'in a classroom smacks of the ubJect specialization
| of the high school. He and others argue for anterdrscrphnary
|.courses . with two Oor more’ teachers ‘sharing a subJect or
g concept area. Team teachlng and the mterdlsclphnary
'phrlosophy are closely related:and .are probably the most basic
and unique aspects of the mlddle school attempt to broaden
and integrate subject matter m the—lntermedlate school. |

Team teachmg The success of team teachlng is drfficult [ J
¢ | measure. A'number of writers speak enthusiastically of success
ful and challenging programs: (see Brick, Huie, and DiV: rgjdro)
But many also warn of difficulties in undertakmg a cI)mplex
program without an adequately prepared staff. Tyrrell and - ¢
others report that their team’s observation of seyeral ‘rmddle
schools in, Oth uncovered a number of schools where team

,t(}:.h :
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tcachmg had been tried and then discarded for the traditional

method. He cites xnadequate inservice preparation for the

" “failure. { -

In schools where team .cachxng is employed, it has not.

~ alway: produced the anticipated results. Odetola and his co-
- researchers were surprised by their findings that teacher-teams

" in-a middle school organization failed to enhance students’
. identification with the school or reduce feelings of powcrless- ~
. ness any more than typical junior high schools are able to do

these things. The researchers compared three groups in their

- sample: middle school teacher-teams; middle school one-

teacher, one-class system; and junior high one-teacher system.

' On questions designed to elicit the students’ sense of belonging,

pnde, happinéss, powerlessness, and dcgree of alienation, the

one-teachér middle school rated the most positive in all areas ~
but one. The exception was powerlessness, where the junior
_high teachers scored better. In every case, the middle school

teacher-teams fared the worst. In seeking explanations for
these ‘“reverse” ﬁndmgs, the investigators suggest that the
teacher-téams appeared to cause less, .rather than more,

personal relationships to exist between teachers and students. °

" Also, middle school students may get more, not less, social and

psychological security from a single teacher.

" Indindual instruction. A different approach to the teacher—

pupil relatlonshlp in the classtoom is required in an'individual-
—ized learning program. In, this more truly Jearner- oriented

_practice, the teacher makes materials available and prov1des .

" students with materials that are often self-graded, self-stimu-
lating, and prOJect -oriented. Generally emphasized in this kind
‘of program is.a packet or.a group of materials that each

student works through on his or her own. Many schools report
, success in programs where students write their own packets.

Such a program retains the best elements of the. one-teacher,

- one-classroom relationship, which ofosters a feeling of belong-"

-ing,. progress,. and individual attention. The individualized

learning approach i is flexible and has been used in every area

. from the sciences to language arts and literature.
. Evaluation. In an attempt to give the student the greatest
: ) " . -
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. freedom to progress at his own individual rate and in the belie?
that traditional grading encourages harmful competition, is

punitive, and evaluates group rather than individual perform-
ance, the middle 'school has expenmented with grading

systems. ‘One alternative grading system (in the Intensified

Learning Plan) used tests, quesnonnaxres and conferences to
measure the accomplishment .of criterion. objectives. The
fullest treatment of an- ungraded system of evaluation is
provided by McCarthy. He discusses organizational structare,

_'curriculum" staff deployment, independent study, the

principalship, and guldance all as they relate to an ungraded
school. | -

" Weber endorses the 1mportance of mcludmg parents in
discussions of nongrading: In inteiviews, when she asked "
middle school students how they fe:t about the grading system

. (criterion-referenced items rather than gradea) some rephed

they did not like to be “different from kids at other scheols.”
Some also thought their parents d d not understand the/ new

~ system. Both pupils and parents in some cases wanted grades in

order to “know how they were doing.” Grades, accurate or not, '
meant something to them. ‘
‘Whetlier educators will be able to devise an acceptable

' method of reporting student progress remains to .be seen..

“Instructional processes which seem best for this age level
center on the individual, while traditional marking systems are

based upon group performance,” Eichhorn (1972) observes.

“The challenge is to develop a communications program so
that parents are informed of a child’s progress in a manner . -

“which i is acceptable to the parents but whxch does not destroy

progress

g Mlmcourses, Schedules, and Open Space

 Among the middle school’s more visible innovations ‘are
those experiments in schedulxng and bulldmg organization. A

. structural innovation in subject matter is the introduction of

the minicourse. These courses, often of a short duration, -
include a tremendous variety of subjects often i in individualized
or mterdxscxplmary formats. (See Vaupel for some sample
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specialization of bo**
To accommodc .
duration, and the ™
treat several su’
middle school hia -
_typical middles. v
units of time r
form larger ur-

minisemester wh.:1 -

number of diffeem:
curious to cxam™
consult—English . -

- things, however, i
must grow out of &+ in-

Perhaps the
school, and the "o
. of “open space.’

- walls between clac

- _arnﬁc1al distinctt
" space school exists .
‘while at the same ur

‘

movement and a wi¢

-

H

middle schools are =

multipurpose areas
(See Bick for.a biblr

The open space + -

. however. In his st -

team in QOhio for=:

béing carried ouxian

staff seerned oveswbhel

put to make fui’ usee

benefits open s &1

[N

[~

l_and and Epste:i s o

income familie: +.+.
but that.many .

ir

£

- minicourses.) ‘Minictmrses oo similar_in some ways ‘to the
2lective courses of the _)u
(1974) minicourses are < .-

wizh schoo\[n\QTxt to DiVirgilio
Amatic of the fragme\ta{xo\n and’
. ¢ and senior high schools.
-+~ minicourses, which are of short
_rea” courses, longer classes that -
+1 interdisciplinary fashion, the
dified its scheduling of classes. A
-ieis comppsed of “modules,” short -
wile that can be added together to
e cases, the middle school offers a

- Doject is studied intensively. The

sossibilities are endless.- Someone
lle school time schedule. might
'v. Time schedules are finicky
:-ite};s'frecpgnize that a schedule
" school’s needs.
structural change in the middle
bul in some respects, is the concept
_ace school eliminates many of the -
Z work areas in an attempt to erase
==n kinds of activities. The open
nake more complete use of space,
iowing students more freedom of
ze of physical activities. Many new
aesigned’ with moveable partitions,
.... .-mg areas, and media laboratories.
on middle schooi design.)
-+ ras come in for its share of criticism,
“rrrell and others report that their
of significance or innovativeness °
ipace schools.?He remarks that the .
.i by the sense of space and was hard
Jome question also exists about the

.+ are supposed to confer. McPart-""""

sncludes that students from average

: :bly do well in open space schools,
.~ae students would be at a disadvant-
. ! . - B
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'\ age.’Bn general, they conclude, “the openness of mnstructiomal
‘approach s of minor consequénce for the academic outcome’
- of tae . .crage student.” Too few cpen schools exzist yet to e

a=niv o ully dezermine th= effects of open space on studemts
amd merula.

Tamooee Senvices

-~
Tl

T: unuque nature of open cLassrcmms int \hsc1p11..~
-=mwc. ané individualized :rving pmk great ‘cal of str: -

i mort <rvices in the mo Ldle: seh . Of mos. importar.

rh~ role of the mecia cer vy No long er is the tz

adequate tc the de:. .- of the intermedia: -

ive growth in tec:r: s has rz2quired t:
extpe s person fully rTained ::: the numercus materia
ame o »w ads in the classrooms: trax_lS"p'arencies;, film

£ nmmjvs ccords, reading labs, and even sophisticated vide:

U

n equipment. As Garvelink warns, middle schoo.

Zoous. prepared to inves: hezvily in upcating librar
..+ suportance of libraries— - media centers or mec::
25— = ~ected in new middle school building design. T=:e

most co. non design for new buildings is one in which tr=
-uilding ~=sembles a wheel with the media center at the hu =
:nd the iassrooms (often called ‘“‘pods”) radiating out .
~z0ker. . .

T e  :ddleschool has been a fertile testing ground for new
iezs. E- 1horn (1872) concludes that “there is no quarrel wita
sy i - se approaches because each has and can provice
sur | ¢ -ction, given the right s«. of variables.” But, he
varc wrong to assume that “unl=ss one fully subscribes o

me =1 (i~ ither, the chance for success is greatly reduced. . .
hew Z-oices sheald be considered as ~ools.”

'

.
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THZ #*HLLLE SCHOOL STAFF
AEED FOR SPECIAL TRAINIK'S

One - ersister - problems a2 current attermots 1o
institutz : schcols . the quality of im:rruction. .. ¢ .
ver-fme . . - about the zoals of micdle :zhools and w: =
whzch these ¢ - aight b 2 accomplished. But as Loun: .~

~anc Vars ob: -, “Thi: =aff and the curriculum are .

reallymake th- .l

‘eachers

No doubt .rxeers: © : the key 1o success in the middle
schonl, Gatewoa... ansd . ‘lls warn thzt the “middle scawui
concept ha: nor and eve  will be successtully achieved umiess

future micdle schet - oners are markedly different -rom
théir prese dav . sarts.” While zzademic trainir - is
important, equaily . . ioriiatis a commitrment to working
‘ten- to fourtemsro a0k students. Richardson calls &
difficulty ¢f orimzm v - -iaff of tez -2ers who really uncer-
stand and oz o adren of tois azr group a major
difficulty ir zne = o >f middle schoo.. Garvelink wzms
that the evolutioz «of ¢ dle school often -+recsitates kickeng

some intransiggerr: ce.. s upstairs to e high zchool.

-Personality, tempermames :, and attitude = -vard em=rging

adolescents: prerveane: T xn- eachers fro.o beir; :cessful at this

‘ - -Jevel of teaczingg.

The Problem: Inzde=-ust “reparation and Mavation

I ad}di::’r-, v ttse o -oblems of temperm—nent, ezualiv
sericus problems e~izt i the area of teach=r prepa-=ziie=.
Despite the fact tth. junics high schoats have existed sinze the
turn of the cessvs  ezcher educatior. institudions have done
litt:e in the way af recognizing the rew=d for teachers at the
intermediate rverl. . erefore, most of “those teaching in
‘middle schooi: preont possess ziementzry or secondary
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certificates, and there is little indication that this situation will

.change appreciably in the near future.

In his 1973 survey of 639 colleges that are rembers of the
American Association of Colleges for Teacher Education,
Gatewood reports that only £2.6 percent had a program of pre-
service edzcation for middle school ceachers. Most teachers at

the intermediate level have se condary degrees. A similar survey
. by Krinsky and Pumerantz in 1969-70 reveals almost exactly

the same figures. Equally- dxsconcern:ng is the fact that each of
the three stazes with the: grea:“st number of middi=
schools — Texas. Illinois, California—has just one teacher-
craxnlng institution with a middle school teacher curriculum.
Mor do any of these states have any present or planned m.ddle
school certification standards. ‘

Another ‘unfortunate consequence of ignoring ‘the inter-.
mediate level, as- Moss (1971) notes, is that most male;
‘currently teach at_ either junior highs or secondary schgols

~

. Male teachers are needed at all levels, but. particul ly iz
- elementary and middle schools. Moss propases that the sez

ratio for both teachers and pnnc1pals wught 1o /Approac -
50/50.

“In general teacher- educanon institutions are turning ou.
for careers- in the middle school, elementary And secondar
teachers who lack both proper orieritation- ‘to’the philosopt:
and psychology of the middle school and adeduate preparatic-

- for its organizational and instructional patterns-and tecl
. niques. Present inservice programs are’/ usually confined ¢
* unstructured and limited staff consultan services.

Stainbrook studied the profess/lonal preparation ¢
Indiana’s _junior "ngh teachers in/.1929. He repeated k.
investigation in 1970, addlng middle school teachers to ks
sample, and then compared his yesults with those of a decac.,
earlier. His conclusions are n less pessimistic than those =
Gatewood, and Krinsky and Pymerantz: ~

® Theré are -no major idgntifiable dxfferences between the
professional preparatio of today's junior hlgh teachers and
- those of ten’years ago, -

] Thc professxonal pfeparation of mxddle and junior high
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for competent middle school tez:

schoc] teacher: in Indiana - o= simier  wiaadly with
exapihasis on secondary educstic, C

» Te=ychers and Pprincipials o .. . middl= #nd .nior high
sctinols agree that special ¢ .+ orienicd ww.. : prepa-

rztvon of intertmediate teach - o, -uld be « alwable.

® Ingervice college classe. w1 - lly rels o une junior
kighare mo more frequently - of the suar B sh sEhéol_
teac:ner’s imservice activities ¢ New werr U enve.  ago.

e Migdle school t=achers are mo-e involved - inservice

zcts -han juniorizigh reachers

Masaded:” 'almmg GecTEd -0 Mr 22 Schoc:s

Teaczer education i msututxor_ 1re not saliely res 'pon.sxble for

“tzz= failure so far to adequately r-enare ini=mmedizate teachess.
“Imxiact. the greater share of blazee probat i Delengs to those

state eciucation departmemts ar:. sven professicrial organiza-

“tions chat ignore the existemce ¢ - Jevel o educazion between

ek=merary and secondary. Edueczedorzi =reorr and ‘coaven-
tions usually travel from the top <c:wn, sut tne practical need
2 ors 25 obvious in the local
scnool district. Those a¢ the int: -medidte ievel must start
commuriitating their neecs to the organizazions that can do

something about them, rather than the ::zher way around. °

Greater cooperation among local sczool districts, teacher—
training institutions, akd state certificarion agencies peftaining
tc middle school edpcation is acvocsted by Krinsky anc. '
F-umerantz. “Through a lack of ccnm:mment and initiative,”
t::my state, ~the colleges of education are iz reality perpetuat-
.Imz incompetence in middle education.” %lso to the pointis
E.-_hhorn s (1972) statemenz:

The prevailing ‘attitude continues to be: prepare teachérs for
“the elementary and high: school and the middle: school/]umor
high school staffing will take care of itself. ”

.. . this lack of emphasis deprives students, at a crucial
period, of the professional expertise that the elememary. high
school, znd university lewels enjoy, . . .

The basic problem is a lack of recognition that this level
has tradZrionally receivez. .. .

Thers is a crucial ned for pfofessxo-ml associacions, repre-
senting d“ levels of ezucation. to poc. their talents in an

) ~
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fo inscoweon, media atilization ane? s

. room. Wess

‘urg we sucture of the middle schoz.  :assroom, the university

efiort 2o aid and support the deeveloprment of pregrams for

youngsuers in the mididle., . . . “Vhile school districi- [h*ough
pezr this:nation initiane change- in earrivadolescent wducation,
prengres is curtailed mnd even vided . Cestraines imposed by

relaned mgenTies.
an idwal sizuation, whar wowic z teacner educarici:
primam 2or tne middle schoc! s=chex cor sst 07? “What wouic
it r~aprnwize? Geisinger stresses 2 aphas.s on -echnical skiils
in d=veloping new
TR ::Jpropriate to the csvei ome. tal school., Actual

tesrzer wzming, according to Cazrtis,. shou.d idealily be based
or =rowe. competency rather b .. courses completed or
gr-aes ~T=owed. He suggests - -2d program in whici
at--azmze o fiver to eight areas . cxphasis ¢ » practice an

- EXTFTTIETILIN.

Tie - xmoe] o teacher trainirr - .:ar Gatewood and Mii..
promas: mzees the prospective tez min th° classroom early ©
his are--ramion. The student wo: .o teceive lab credise o
teaching <ounseling, rutoring, ar._t orservation In the e

king with the prospertive weacher wrould
uroversicy faculty member, who ..o leaches a courz- = o
‘mzior 2=z in che middle school. =+ =~al problems are .~ vea
by ritis nroigramm. The student gets & :zrly introduc<tior. = the

Dy

ecucator keeps in touch with his diszz-iine and keeps s
in zune, anz e program provides a means for the profess na
edmcator it 2ae public school to affesz: teaching practices 1: he
umzversiues. Gatewood and Mills axim endorse a competer
based appmoach. - . . -
fAoth Tlarke and Lawrence ::iso favor the competen=y-
based approach. Clarke makes szerzl timely recommencia-
tions for restructuring the midd:: kool teaching curriculum
with resme=t to both content anw method. More than at any
orner level, the intermediare rzxcher must be eager, energntic,
azxd enthmsiastic. But many colleze methods m=achers ser_ar
ezample mi the kind-of passive-learming lecture format rha:
produces. teachers who -erreive themselwes as lecturers.
specialists. and autlm.rttw Such role perceptions ar:
comuigtel manpropn.ﬁe 1w === wddle schooi. Clarke urg=

Q4L
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zhe comhm.. ion of coﬂeg" courw for °"1tegratc; leammg 50
“hat the prospective teacn=r car knpw how to :uructure ks
discipline, u 1y certain e..perien= - ar valuable. and whiat
learning experiences are ne=ded. :

Lawrenc: recommer:ds the - eco:cement of curren:
emphasis or course grades wit :n~ sets of competency
criteria: personal qualities, underzizuliag, and instructionai
skilks. Noting that the compezenc app:-z=h must ‘ve built on a
solid rationzie and research baz: Lxwrence concludes that
while there is initial evidecice .. z ..nificant relationship
between his proposed com—etersves »=ul classroom’ ohserva-
dons, the ulcimate test of 1511 2 s the long-term effect
it kas on the students ¢ ! iz sihiil [n kis view, the
cornpetency ap—proa’ch seenn. woil xihmn botih tm the tniddie

lnsewice Training

‘While these recommendations ccmtain merit, at best they
are siueprinis for the future. Schoolks today face the problem of
trying to implement new programs wit traditionally trained
persornel. As an xmmedxa step, s=verzl writers recommend

“ instituging more inservice te :cher e2macazion. Curtis and others

beiieve th=: the way to ge: trainec. personnel is iz offer pro-
grams in the schools therselves. Zising his own rompetency
criteria, Lawrence suggests that specific competencies of the
inservice teacher be icentified =s fl.lﬁ]hng partially “or

_completely the middle scizmol certificate requirements. He also

suggests that materials be: provided so the teacher cam build

‘other reqmred competen:ics witheue re:nrmng to a umversm

Stainbrook adds = follv. «ing st of imservice practices: .

» ipservice edlucatics worivitiess orfenzed to the mziddle schaol

and/or junior hign «~ ! e emcowraged for intermediate
schoo! teachers. =spe: 14lly ror the younger and/or sz =x-
perienced.

¢ Both middle schoul an 5 o high scmols need their owa:
individwally org zmizer’ . iz edmcasiom programs to deal
. with tine speciiic’ needs »f intesmedizimsezaool ceachers.
* Zorh r=igdle vchooiz ar . junisr huzhs ne—d some org:u:uztd
orismmtigrnepngmam foo ew saaff member

v 3 :}
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* ® For intermediate zeachers, espedially those in midcile schools,

nservice activities aixd instructional leaderskip by-the school
principal should include pridie in and dedlicazior un zeaching -
in that kind of school.

_Clearly, until the universities begin to train ard cerzify inter-
mediate teachers, the schiools will have to rrain zheir cwn.

Principais

Asxde from a few isolated instances, research:ers have not
‘addressed themselves to prircipals, Even fewer hawve conducted
" research about middle school principals. This shoulc come as a
sarprise, since middle school orincipals are ulumateiy respon--
sible for the education of transe:scems- ,

An article by Bobroff, Howard, and Howard is a2 welcome
exception to the general lack of artention ‘paid :o principals.
The researchers surveyed a random sample of intermediate-
level principals from sever staces to find out how tizxe principals
view their job preparation and actual job requiements. In
observing their findings., one should keep in mind thaz
approximately two-thirds of the principals were from junior
high schools and a little less than one-third from middle
schools. Subjects were askec to provide mformanon about

"
[

. previous experience as an admmxsuaxor, teacher. or coun’

selor

reasoms for holding their present positions

professiomal trainiing

essential abilities., campetencies. experiences. attitudes, and
characteristicy -

problem areas
reasons for dimmished effecuscness a: Failure

perceived finctions of the: sche - in the middle

" The survey yielded many in: sresting resalts. Pasticularly
noteworthy were the admmxstrators responses regarcing pro-
fessional training of prmc:pa!s ar:d importanc functicns of the

school

First, in' the anea of profession z| preparazion, rincipals are

) no_bcttcr off than middle schoc: w=achers and courselors:

36
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. the principal of the j Jumor high and middle school has’
- selumm had specific training for the position. He clearly sees
) the-need for such preparation and is particularly aware of the
neec for studying adolescent psychology and understandmg_
the c;naractcnsncs of thisage group. |
The lzck of formal training in how to deal with preadoles-
cents does not imply, however, that intermediate principals are
totally unsuited to their jobs. Many make up for such deficits
with their attraction to this age group. :
The second, and more surprising, finding arose out of a
qucs;non askmg the principals to rank various school Yunctions
.in order of immortance. Contrary to the large‘body of llterature
stressing the oxploratory functions of the middle school, h
respondimg principals perceived the transitional functions . . .
to b= of =reater importance than any other.”
The ‘only specific recommendations-available for principal

trai:niilg are Slate’s. Principals should definitely have teaching ~

experier-ce in the middle school and should evince a knowledge
of cailcren’s growth characteristics. A priority in prmcxpal
trairring should be given to adolacent psychology and curricu-
lum clev#lopment

Counselors

The ambivalent natures and varying rates of maturatxon
among emerging adolescents make them good candidates for
counseling. That is, they are more in need of and more opento
the benefits of personal guidance than any other age group..

Gatewood’s research reveals that counseling for preadoles-
cents is more prevalent in junior highs than in middle schools.
Some middle school planners and administrators assume—
falsely—that preadolescent guidance is adequately taken care
of by homeroom teachers. But in fact, homeroom teachers have
zeither the training nor, the opportunity to counsel students.
At any rate, it is doubtful whether every student would relxsh
the idea of being counseled in front of his peers.

Stainbrook feels that the lack of coursework in counseling
and guidance is a major flaw in intermediate teacher training. -
Either in specific courses or as part of their overall professxonal
educanon these teachers’ understandmg of and skills in coun-

"
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selmg should. be developed to a.degree that énables them to
contribute effectively to the guidance function.
Pcrhaps teachers do need more counseling-ability in the
mtcrmcd.xate grades. Itis certain that at this point administra- -
;... tors cannot safely assume teacher ‘expertise in guidance. Most
".supporters of guidance for middle school students, however,
imist on the hiring of professional guidance counselors.
" Haller defines the role of a professional counselor in the
* ~ mlddle school. He also anticipates and describes potential
- resistance to a guidance program by administrators, teachers,
.and parents. Some would see it as wasteful of time and
resources, others as a low-priority item. Besides outlining his
own personal philosophy of guidance, Haller enumerates pos-
sible concrete steps to meet these and other objecnons
. Asinteacher education, no traditional counselor education
program exists for those wanting to serve in middle schools. To
remedy this situation, Knudsen (who uses thé terms mxddle -
. school” and “junior }ugh school” interchangeably) suggests -
that we examine and evaluate the characteristics of elementary
and secondary school guidance in order to provide continuity
wi e-middle school. Competence in peer relationships and

group counseling are recommended as supplements to indi-
vidual counseling.
Group counseling is one of several examples of successful
wintermediate-level guidance programs documented by
McDonough. The development of teacher-advisers, good
counselor/teacher as_well as counselor/student relationships,
" and expansion of guxdance services into the commumty are
also mentioned. '




- COMCLUSION

i

The middle school moveinent has generated optimism,
interest, and new respect for the problems of educating inter-
mediate age children. To an extent, the measure of its success
lies paradoxically in the number of innovations that have been
carried over into junior high school. More and more junior
high schools are instituting interdisciplinary and individualized
learning prograins pioneered by the rhiddle school, a fact that
surprisingly does not cheer the hearts of some middle school
advocates who interpret the phenomenon as the corruption of
- a purer philosophy. But as the two following examples show,

there is an even broader gulf between practices in some inter-
mediate schools.

~ The first example comes from ths community of Beach-
wood, Ohio, where Ronald Tyrrell reports on the rare oppor-
tunity this community had to institute a’brand-new middle

,school literally from the ground up. The district built an

* innovative open space building, instituted new programs, and
encouraged - flexibility and experimentation. ‘After much
frustration, the Beachwood Middle School succeeded,
primarily because it was able to dissociate itself completely
from past educational practices. All in all, Beachwood is a
success story in the history of the middle school. ’

" On the other hand, Moss (1974) claims to know of at least
two suburban districts contemplating a return to the 6-3-3 type
‘of grade organization, the orgamzanon universally decried by
most middle school and j ]umor high theorists. While such a step
would totally reverse the gains of the middle school, ‘Moss
claims the return to the older organization may become a real
possibility in a decade of declining enrollments and pressures
on school districts to economize.

The real issue in intermediate educatxon 1s not whether the 3

middle school will triumph ‘over the junior high. It-is whether
any of the progressive reforms of the middle schools and junior

32 ' —
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" "highs will be retained during a period of economic retrench-
ment in school dxstncts Miiddle scho6] spokesmen need to
recognize more fully the goails they share with educators in the
numerous progressive junior high schools to ensure the success

- of their programs. Lounsbury and Vars optimistically point out

that junior high and middle schools are in many ways similar
and have an identical goal — that of providing vital and appro-

' priate experiences for you.h in the critical tranositional years.

"The similarity of their goals calls for a cooperative effort.

By transferring their cancerns to an evaluation of programs
and common problems and away from arguments about names
and grade organizations, educators in the intermediate schools
will have enough to keep them busy. Eichhorn (1972) lists the
five challenges thar zte still being posed for emerumg adoles-
cent education:

1. Can middle si-hool educanors move beyond the ar%ument of
which grades should be in:the middle/junior high school?

2. Can middle s.:hool ecducarars develop proper perspective re-
gag the pilace and fumction of organizational technique?
n

3. Ca ucatg devnse am acceptable method oﬁ?(gomng

student progr- /

4. Can ed‘pca‘to-f‘ of emeygimg adolescents create an effective
: alliance with :. .gher education. state departments of educa-
tion, and profc-ssional associations?
5. Will the midcile school movement accept in- p\acuce the
" theory of uniciueness? :

These five areas— deemphasm of g‘rade/ age level; awareness of
the proper relatiorship between techniques and goals; student
evaluation; formai, explicit recogmnon by education’ s power
hlerarchy, and pracncal recagnition of the umqueness of the
middle school child — are indeed:the foremost challenges in the
middle school movement. ; : ’
Nesbitt comments, “Perhaps the real strength of the middle
school mowvement lies in the fact that nothing is settled —that
we are witnessing- a rebirth ‘of interest in exploration and
experimenzation. . . Applaudmg the potential of the middle.
school, Eichhorn feels that its success wiill ulnmately rest on the

-“willingness of those committed to this morganization to pioneer

w0, =
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